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	1. INTRODUCTION


This booklet is intended to help you through the process of planning and writing a BEd thesis for CETT ELTE, and to help your supervisor to guide you.


The CETT thesis is based on classroom investigation which is usually planned, carried out and written up during your 3rd year Teaching Experience (TE), though you may also focus on one or more other teaching contexts in which you are directly involved. The reason for doing this investigation and thesis (apart from satisfying university requirements) is to look for answers to questions about your topic, classroom and teaching, and to make discoveries that will cause you to reflect on your practice and develop as a teacher.


Classroom investigation involves using various resources: books, articles, people, observations, experiences, classroom products, journals, questionnaires and so on to look at your topic from several angles and to try to find answers to your question(s). This booklet suggests two principal models that you can follow to help you carry out and write up your investigation, both of which provide a firm structure.


Whichever model you choose, it is very important to document each stage of the process you go through in such a way that any teacher who reads the finished product can not only understand and follow it, but can also see what you have learnt from doing the investigation. In this booklet you will find guidelines as to what a thesis should contain and how it should be written so that the readers can appreciate the process as well as the product.


It will be clear from the above, as well as from the contents of this booklet, that a CETT thesis cannot be compiled hastily in the last few weeks before it is handed in. If you want to be sure that your thesis will be accepted, you must start working on it as soon as you begin your teaching experience in September. The best way to start is to contact your supervisor as soon as you know who he/she is, even if you do not yet know what your topic will be.


If you exploit your time, supervisor, classroom and other resources well (there are plenty of suggestions about how to do this in the booklet), and put the skills you have learnt in your CETT courses to good use, there is no reason why you should not end up with an excellent thesis. The standards are high, but you have been trained to live up to them! (To get an idea about the standards, please refer to the "CETT thesis grading criteria and scoresheet" in Section 4 in this booklet.)


For many CETT students, the 3rd year is the most enjoyable and rewarding - the year when you really start to see the point of your studies by putting theory into practice. The thesis is part of that experience and we hope that you will enjoy it. Good luck!








Acknowledgements. CETT would like to thank Caroline Bodóczky, Zoltán Dörnyei, Éva Gál, Uwe Pohl, Christopher Ryan, Trevor Shanklin, Margit Szesztay, Sarah Thurrell and other members of CETT staff who have contributed in any way to this booklet. We are also grateful to the Department of English Applied Linguistics (DEAL) for allowing us to use the part from their thesis booklet about APA conventions.


�
2. THESIS PROCEDURES AND REGULATIONS





2.1  Timing


Theses are normally based on an investigation conducted during the writer's Teaching Experience (TE), and submitted during the semester following that experience. This makes it possible to complete the CETT BEd programme in six semesters, or three academic years. Of course, it is possible to defer submission until after the summer or even longer, and some writers prefer to do so. However, even if you decide to defer, you are strongly advised to make sure that the investigation itself is completed during the TE. It may be extremely difficult to collect sufficient data later on, unless you are working full-time in a suitable school.








2.1  Procedures and deadlines


Precise deadlines for the submission process are set by the ELTE BTK Tanulmányi Osztály (TO), and published in the annual "Tanulmányi Kalauz". 





It is your responsibility to find out and keep to deadlines: no extensions will be granted. 





The process is as follows:





Your supervisor. Although in theory ELTE BTK regulations allow you to submit a thesis without having a supervisor, you are strongly advised to avoid this. CETT BEd theses are normally supervised by CETT staff. Supervisors are allocated on a random (rather than a specialist) basis to all trainees at the beginning of their TE. This allocation automatically lasts until March - if you decide to defer submission you can ask your supervisor to go on working with you, or you can ask another tutor to supervise you. In any case,  before formally agreeing to work with you, any supervisor will want to be sure that your choice of topic is viable and well-considered. 


You must therefore start the process by giving your supervisor a written thesis proposal. 





Thesis proposal. This must provide a summary of the nature, target and purpose of the classroom investigation that will form the basis of the thesis, as well as a provisional title. Your CSII tutor will provide you with a "Statement of Intent" form which is intended to help you formulate your proposal. It must be completed and handed to your supervisor by the end of September at the latest if you want to register your title in October. 


In any case, it is your responsibility to contact your supervisor as soon as you know who s/he is, even (especially!) if you are finding it difficult to choose a topic, and arrange to meet well before you register your title.





Title registration. Thesis titles in English and Hungarian must be written on the official "címbejelentési lap" (CL), and handed to the CETT Secretary in Room B3 in mid-October, for thesis submission in March. or in mid-May, for thesis submission in October. Three copies of the CL should be handed in. These will be checked and signed by the Head or Deputy Head of the Department and forwarded to the TO. Once you have submitted your CL, you may lengthen your thesis title, but not cut it. If you want to change your topic, you will have to hand in a new CL. Note that according to ELTE regulations you cannot take the "szakzárovizsga" less than eight months after submitting a CL.





Before handing in your cimbejelentési lap, you must get it signed by your supervisor.





Thesis submission. The deadline for submission is normally at the end of March, if you registered your title in the previous October. (or at the end of October, if you registered in May). Two printed copies of the thesis must be handed in the CETT Secretary in Room B3. Both of these copies must be hard-bound in the traditional manner. A third copy, in electronic form on a floppy disk, must be handed in at the same time. None of these copies will be returned to you, so you are strongly advised to print another one for yourself (for example, to help you prepare for the final szakzáróvizsga).





This deadline cannot be extended. If you fail to meet it, for whatever reason, you will have to wait until the following semester to have your thesis graded.





Marking process. Your thesis will automatically be marked by two CETT tutors: your supervisor and another tutor, who will be chosen at random. All tutors use the same criteria (see Section 4), and every effort is made to ensure that the final grade represents a fair and principled judgement of the work. In case of doubt or serious disagreement over grades, a third marker is appointed. The process of reading and evaluating theses, discussing and assigning grades, begins immediately after submission.





"Bírálati lap". This is issued at the end of the marking process, not later than one month before the "szakzáróvizsga". It contains the grade that has been assigned and a critique of your thesis, representing the opinions of the markers and written by one of them, explaining and amplifying the grade. It will be read by the tutors conducting the "szakzáróvizsga".





"Szakzáróvizsga" (ex-"Államvizsga") AT-501. This is the last CETT exam, which can take place when the TO has issued an "Abszolutórium" stating that you have obtained all the other credits and fulfilled all the other requirements of the BEd. It is normally held near the end of the exam period following thesis submission. The candidate's thesis is likely to be discussed in depth, along with other topics of professional interest.





If you are in doubt about any of these details, please consult your supervisor or the Director of Studies of CETT-ELTE.


�
	3. THE SUPERVISOR AND THE CSII TUTOR





3.1  The supervisor


Your supervisor will provide help and guidance on a number of areas pertaining to your thesis. S/he will provide ten c. half-hour tutorials over the five month period (note: you may not need all ten, but if you only rarely meet your supervisor, you risk going off on the wrong track, which could have serious consequences, e.g. thesis failure).


Here are two lists. The first tells you what you have a right to expect from your supervisor. The second tell you what you cannot expect.





Your supervisor will ...


help you to choose your topic, and to formulate appropriate questions,


help you to identify and select appropriate literature,


help you to choose and design appropriate research instruments,


help you choose an appropriate model for your investigation and thesis,


read drafts submitted on time and give feedback,


provide overall guidance on language, style etc. (but not detailed corrections),


encourage you to set and keep interim and main deadlines,


provide further guidance on anything in this booklet.�



Do not expect your supervisor to ...


meet you for tutorials at unreasonable times or at very short notice,


read work that is handed in at the last minute,


proofread and correct all the mistakes,


print out or photocopy parts of your thesis on your behalf ,


provide support and guidance if you do not go to tutorials!


tell you in advance what grade your thesis is likely to receive,


guarantee a good grade for your thesis –in the end, it's your own work that counts!�
�



REMEMBER THAT IT IS YOUR TASK �TO INITIATE AND MAINTAIN CONTACT WITH YOUR SUPERVISOR!


3.2  The CSII tutor and seminar


The CSII seminar is a good forum for sharing ideas and experiences related to your classroom investigation in the form of discussions and presentations. The CSII tutor can be asked to act as an observer when s/he visits your classes. However, the main focus of the CSII course is on the process of becoming a good classroom teacher, and therefore issues of methodology, classroom management and so on will take priority over purely thesis-related questions such as how to design your research. This is because CSII is not a thesis support course but rather a Teaching Experience support course. Your supervisor will help you with the thesis.


�
4. CETT THESIS GRADING CRITERIA AND SCORESHEET


Consistency scores:  5 = consistently  4 = usually  3 = evidence of  2 = inconsistently  1 = little/no evidence of 


Appropriacy scores:  5 = always appropriately  4 = appropriately  3 = usually appropriately  2 = sometimes inappropriately  1 = inappropriately


�
�
5�
4�
3�
2�
1�
Sum�
COMMENTS�
�
�
��
When stating the rationale of the investigation, the writer...


*	shows why and how the investigation is relevant to his/her experiences in the classroom�
�
�
�
�
�
�
�
�
�
�
*	relates theory to practice and takes account of his/her own professional context�
�
�
�
�
�
�
�
�
�
�
*	states the aims and defines the context at each stage of the investigation�
�
�
�
�
�
�
�
�
�
�
*	explains/justifies principles behind decisions to include information, procedures and materials.�
�
�
�
�
�
�
�
�
�
��
When presenting procedures and data, the writer.


*	demonstrates clear and logical research design and planning *�
�
�
�
�
�
�
�
�
�
�
*	selects/collects data which are appropriate in nature, variety and breadth for the aims and context of 	the investigation.�
�
�
�
�
�
�
�
�
�
�
*	processes (categorises, summarises, etc.) the data in a systematic way�
�
�
�
�
�
�
�
�
�
�
*	presents data in a comprehensible, reader-friendly way �
�
�
�
�
�
�
�
�
�
�
*	includes supporting material (e.g. quotations, extracts, summaries, tables, etc.).�
�
�
�
�
�
�
�
�
�
��
When reflecting on the inv. the writer.


*	uses critical judgement, e.g. develops, comments on, supports and illustrates points, ideas and arguments �
�
�
�
�
�
�
�
�
�
�
*	demonstrates awareness of the possibilities and limitations of the investigation�
�
�
�
�
�
�
�
�
�
�
*	interprets data in a realistic way, i.e. neither underexploits, nor overstates findings�
�
�
�
�
�
�
�
�
�
�
*	demonstrates an increased understanding of the (sub)topic under investigation, if only by showing an 	understanding of its complexity.�
�
�
�
�
�
�
�
�
�
��
The writer...


*	uses a style that is appropriate for a readership of non-specialist fellow-professionals �
�
�
�
�
�
�
�
�
�
�
*	writes in a structured, coherent way, so that the reader can easily follow the process of thinking and 	investigation �
�
�
�
�
�
�
�
�
�
�
*	demonstrates a high level of accuracy in grammar and lexis�
�
�
�
�
�
�
�
�
�
�
*	uses reference, quotation and citation conventions; acknowledges all sources and cited work�
�
�
�
�
�
�
�
�
�
�
*	uses clear and reader-friendly layout and signposting.�
�
�
�
�
�
�
�
�
�
NOTE-


WORTHY


FEATURES�
�
�
�
�
�
�
�
OVERALL GRADE:


Signature:�



�
�



�
	5. REQUIREMENTS FOR THE CETT THESIS





5.1  Basic content requirements


The "Thesis grading criteria" (#4) contain a comprehensive list of the requirements for a CETT thesis, and ##6 and 7 (below) provide two possible models for your thesis.  However, there are certain basic content requirements which we would like to highlight here separately because failure to meet them is likely to result in the failure of the thesis.


The writer of a CETT thesis must...


*	document the whole process of investigation, giving reasons for including and rejecting ideas, procedures and data,


*	show planning and structure and make sure that there is a logical progression of ideas,


*	show evidence of heightened awareness of the topic and related issues,


*	show depth throughout, in terms of reading and other background research, design, data collection, analysis and reflection,


*	clearly show the relevance of the investigation to their teaching context at every stage,


*	produce a final text which reaches a high standard in terms of writing and presentation.





5.2  Thesis format: The components


Regardless of the model you choose, every thesis must include the following:


Certificate of Research. This is a formal declaration that you are the real author of the thesis and are entitled to submit it for your B.Ed. degree. (see 5.6 below for the standard text, which should be printed on a separate page and bound into the beginning of the thesis)


Cover page (see 5.7 below for an example)


Abstract. One or two short paragraphs summarising the aims of your investigation, the methods you use and the results or conclusions.


Table of contents. Including not only section headings but also main subheadings for easy reference.


Main body of the Thesis  (see the two models in Sections 6 and 7)


List of References (see 8.3.5)


Appendices. You should include examples of any research tools (questionnaires, observation schedules etc.) that you have used, classroom products and possibly some results in table form. Remember to give a title and page number to every appendix for easy reference. The appendices do not count in the word limit (see below), but please be selective about what you include here.


5.3  Layout


The text of your thesis should be type-written or printed in double spacing on one side only of A4 paper. The left-hand margin should be 1.5 inches wide and the other three margins 1 inch wide. Your thesis should follow the APA format (see 8.3 in this booklet).





5.4  Length


The length of the thesis should be between 8,000 and 11,000 words, not including the Appendices. (A standard page normally contains about 250 words, so 40 pages would be about 10,000 words.)


If the length of the thesis is below the word limit, it probably lacks substance and/or depth. Theses that are more than 11,000 words often contain repetition and irrelevant information or are written in an inappropriately long-winded style. Warning: Theses that are not within the word limit are likely to be penalised (i.e. to get a lower grade than they would otherwise deserve).





5.5  Reader-friendliness


Please use appropriate headings and subheadings and make sure that these are standardised (e.g. all main headings are the same size and letter type). If you choose to use the digital system to number headings (e.g. 1.1.2) do not exceed three digits.


Remember that the page numbering should go from the Table of Contents right through to the Appendices.





5.6  Certificate of Research:


“By my signature below, I certify that my ELTE B.Ed thesis, entitled …………, is entirely the result of my own work, and that no material is included for which a degree has previously been conferred upon me. In my thesis I have faithfully and exactly cited all the sources I have used, including books, journals, handouts and unpublished materials, as well as any other media, such as the internet, letters or significant personal communication.


Date ………………		Author’s signature ………………….”





5.7  Sample title page:


A magyar nyelv használata az angolórán


Using Hungarian in the English Language Class


Research report 


Submitted to meet the 


Thesis Requirement of the B.Ed. TEFL


 at CETT-ELTE Budapest





March 2003


© Csínom Palkó


Témavezetõ tanár/Supervisor: Rádai Péter�
�
�
6. A LINEAR MODEL FOR CLASSROOM RESEARCH





6.1  Introduction   ("Where it all started") (1-3 pages)


This could be based on the "Statement of Intent" that you gave to your supervisor. A good introduction usually covers the following four main areas:


The topic - the puzzle, problem or issue that you decided to explore, how/ why you became interested in it, specific questions that you hoped to answer, expected outcomes.


The context - relevant information about the school, the class, the students, yourself etc.


The method - a summary of the investigative process and methods that you planned to use when you started … even if this changed later on …


The thesis as a text - a brief overview of the following chapters, so that the reader knows what to expect.


6.2  Background research  ("What other people say about it") (c. 8-12 pages) (see Section 8) 


Describe what you have learnt about your topic from relevant literature, discussions or interviews with other teachers/peers/COT/supervisor/etc, and past classroom experience as a learner or teacher.


Relate the above to your own classroom teaching and investigation (i.e. show its relevance).


Make use of quotations where relevant and effective (see 8.3.3) and be sure to cite all sources in the list of References (see 8.3.5),


6.3  Procedures and Process ("How I planned, designed and carried out my research") (c. 3-8 pages)


Refine and clarify questions and aims


Describe research tools and procedures:


	(a)	WHAT: Describe and explain any classroom activities, observations, journal notes, interviews, questionnaires, tests, etc. you used in your investigation.


	(b)	WHY: Say why you chose these particular tools/procedures for your research design (i.e. why did you consider those the best ways of investigating your classroom?).


	(c)	What were your assumptions, predictions and expectations (if any) with respect to the data you might collect with these tools and procedures?


Describe what you did and what took place during data collection. For example:


- Who were the observers, how many classes did they observe and when?


- When did you administer questionnaire(s) and to how many people etc.?


- How did the people involved (e.g. students, interviewees, respondents to questionnaires, etc.) react?


- Did any problems occur in the process of collecting data?


	Remember to state and explain here if anything mentioned in the research design was not carried out. Also, do not present or interpret any results in this section; leave that for the "Results and discussion".


6.4  Results and discussion  ("What did I find out, and what does it mean?") (approx. 8-15 	pages)


Describe the findings in a systematic way and illustrate as appropriate.


Draw conclusions from what you have found (but do not generalise and certainly do not make things up!).


Relate your results directly to your original question(s). Do not focus too heavily on individual data-collection tools.


Compare what you actually found with your earlier predictions and expectations. Comment on similarities and differences.


	Remember that students' indicating that they enjoyed an activity does not necessarily say anything about the pedagogical effectiveness of that activity - nor indeed about the success of the experiment.


6.5  Final reflections  (approx. 1-3 pages)


Evidence of reflection should be present throughout the thesis. However, in this section you are looking back over the whole process of your classroom investigation and in doing so you might try to answer the following questions (not necessarily in this order):


What have I learnt about teaching, about my students and about myself as a teacher?


What have I learned about classroom investigation?


Where could I have improved something (at any stage of the investigation) if I had had more time and experience and/or better advice?


How do my results and conclusions relate to my classroom experience so far?


What practical implications are there in my results for my future teaching?


If another teacher (e.g. a CETT trainee) asked me the same question as the one I started with, how would I respond?


	Remember to explain why you would have done something differently. For example, it is not enough to say "it would have been better to interview more people": you need to explain why you think it would have been better.





6/b: A Variation on the Linear Model


Many people find that it is useful to conduct a preliminary investigation of some aspect of their teaching context before the main study. For example, if your main topic is concerned with "motivating grammar-practice exercises", you may want to investigate your own pupils' attitudes towards learning English before you plan, use and evaluate grammar activities that you think will motivate your class. 


The result will be "two-stage" research project, and a thesis with extra Research Design, Procedures & Process and Results and Implications sections in the middle. If you think this model would be appropriate to your topic, discuss it with your supervisor.


�
	7. A CYCLICAL MODEL FOR CLASSROOM RESEARCH





7.1  Introduction


The Reflective Teaching Cycle (below) is a possible model for your classroom investigation and written thesis. Throughout their professional lives, the majority of dedicated teachers will automatically be following such a model, as they reflect on their classroom events, and work to improve their teaching. Already in your Teaching Experience, you will be thinking about what went well and what was not so good in your lessons and making plans to (further) improve your teaching. By following the same process in more depth with a particular topic, and writing up the stages as you go, you can use the cyclical model as the basis of your thesis. 


Because it consists of a series of cycles, it is particularly appropriate if you are exploring possible solutions to a "permanent" problem (e.g. how to maintain discipline in your classroom) or developing materials for a particular area of teaching (e.g. listening materials).





��EXPERIENCE








PLANNING				ANALYSIS &


FOR ACTION			REFLECTION


��





LEARNING





7.2  Explanation of the reflective teaching cycle


(see 6.3 below for how to turn the cycle into a thesis)


7.2.1  Experience


This is the classroom/teaching/learning event (see separate cycles below for detail).


7.2.2  Review: Analysis & Reflection


This is based on


(a)	an analysis of the experience (based on systematically collected evidence - research data),


(b)	your own thoughts about what happened (or didn't happen!) and why.


7.2.3  Review: Learning


This comes from


(a)	relevant reading, 


(b)	discussions with other teachers/your partner/COT/CSII tutor etc., 


(c)	conclusions of classroom observations/interviews etc.





7.2.4  Planning for action


Planning what comes next will naturally be based on the learning gained from reviewing the experience, through analysis, reflection, reading and so on. 


As every cycle automatically generates a new one, each building on the experience gained from the one before, it is really more like a reflective teaching spiral than a cycle. 





7.3  Writing up the report


In this section, you will find out what to write up at each stage of the cycle. Since you are documenting a process or designing materials for your classroom, you will probably repeat the cycle several times, as you plan/design and trial your activities or materials, reflect on how well they worked, make the necessary improvements, and try out the new version. 


7.3.1  Cycle 1


Your first cycle will probably begin with Experience.


Experience


This stage will always be descriptive in nature. In the first cycle it will include (though not necessarily in this order):


(a)	Background: a description of the school where you are doing your Teaching Experience, the pupils, classroom, textbook etc.


(b)	Description of what led you to decide on the topic for your investigation. 


Review: Analysis & Reflection


In the first cycle, this will probably be a discussion of why the topic interests you and what you hope to get out of the investigation. It may also include thoughts on how best to investigate it.


Review: Learning


In the first cycle, this will probably be a review of the relevant literature. You will be linking these readings with your own context, commenting on them and so on. Don't forget to include counter-arguments as these show that you are aware of different opinions; and they often help you to clarify your own thinking.


The report should include references and quotes to show how these have affected your understanding of the area you are dealing with, and/or the type of materials and activities you are devising.


Planning for Action


Because you are both experiencing a cycle and investigating it, this section will always have two parts:


(a)	If you are selecting/designing materials or particular activities, you will want to describe them in detail, stating the reasons for your choice and/or design, as well as your predictions concerning their use, strengths and possible weaknesses.


(b)	The selection of research tools (your journal notes, observations, review activities, questionnaires, etc.), the rationale behind your choice, their design, a discussion of who will use them and why, and what you hope to discover.


In the first cycle, you will describe in detail what you are going to do, what activities or materials you plan to use, and what outcomes you expect. You must also include your data collection tools: the rationale for their selection, their design, who will use them and so on.


This then leads into the second cycle:


7.3.2  Cycle 2


Experience


This will be a description of:


(a)	What happened when you used the activity/material you planned. (It will be descriptive only, reflections and analysis will come in the next section).


(b)	The research tools: how they were used, and the results they produced. These could be presented here as a chart or table, or put in the appendices.


Review: Analysis & Reflection


Here you will analyse the data given in the previous section, and reflect on the experience itself and the data analysis. From this you will decide what your next step will be. You might go into the Learning section, or you could go straight into Planning.


Review: Learning


You might want to return to the literature as a result of your findings, or discuss the results with someone else, in order to decide how to go on. This would be written up here.


Planning for Action


This section will be similar to that of the first cycle, but based on your new understanding from the experience, analysis, reflections and learning. Again, it will consist of two parts: the plan for classroom action, and the methods of recording that action.


7.3.3  Cycle 3 (and more, as needed)


The following cycles will be similar to Cycle 2, and you will continue them as many times as you wish (in fact they will probably continue long after you have handed in your actual thesis!).


The cycles are likely to differ in length each time, as will the individual sections. This does not matter. The important thing is that the written record should document the process you go through as well as the results of your findings.


7.3.4  The final section


Reflection on the Whole Experience


This will include thoughts about the whole process you have been through, and how it has affected you and your classroom teaching. It will be a summary of the entire experience, and finish with your thoughts for future development of your topic and yourself as a teacher.





�
	8. USING THE LITERATURE AND OTHER SOURCES:





8.1  Taking notes: notecards and quotecards


For many people, the most difficult and frustrating part of the academic writing process comes just before actually starting to write, when they try to select from and organise their notes. This might involve wading through pages and pages of loose-leaf sheets (or worse still, an exercise book), underlining or encircling a word here and a paragraph there, collecting and writing out quotations on yet another separate sheet, then colour-coding the various highlighted parts according to the order you want to deal with them in... etc.


There is an easier way: Using notecards not only cuts down your work load by at least 50% at the organising and writing-up stage, it also provides you with a mini-library of quotations which you can refer to and use for subsequent pieces of academic writing (amongst other things) for years to come. All you need is a pile of blank or lined, approximately 8 x 13 cm rectangular cards (preferably cardboard but sheets of paper cut into pieces will also do).





8.1.1  The first card                                         





�	Reference title (This goes on every card to identify it)





�Tarone & Yule '89	1�
The number of the card�
�
�	(1-7)�
The total number of cards on the particular book/article, etc. �
�
�Tarone, E. & Yule, G. (1989). Focus    on the language learner. Oxford:    Oxford University Press.�



Title as in Bibliography (see 8.3.5).�
�






8.1.2  The second and following cards





�Lenin '17 (724)	2





Only write one idea on each card, even if it is very short (e.g. Learn, learn, learn!). If it is a longer chunk, you can go over onto the other side but keep it on one card.


�



Always indicate the exact page number here.





�
�



Always write word for word rather than summarizing in your own words, because (a) you may want to quote from the book/journal in your work and you might never have the original in your hands again to check the exact quotation; (b) in this way you can acquire a feeling for the style of academic writing. You can miss things out by using dots (e.g. Learn ... learn!), and add things within square brackets (e.g. He [Lenin] said, "Learn, learn, learn!").





8.1.3  Organising your writing


Decide which subheadings you want to have in your piece of writing and write each subheading on a separate slip/card. Arrange these slips in the order you want to deal with them, then go through your notecards and pick out the ones which are relevant to each subheading. Soon you will have a pile of cards under every subheading, each pile containing, in effect, the content of one whole section or paragraph of your writing.





8.2 Writing up the background research


In the background research (BR) you describe what you have learnt about your thesis topic from relevant literature, discussions, etc., and relate this experience to your research questions. Here is some advice on how to write up the BR.


Remember that your own students, classroom and experience are very important resources. They should be present all through your thesis (even in the BR).


In writing anything, it helps to think of an audience (who you are writing for). In this case, your audience is fellow professional teachers. You can make your BR more reader-friendly by thinking about what was clear, helpful and informative to you when you read books, articles, other people's theses, etc.


Use subheadings and make sure they follow a logical order.


Use sign-posting; for example, at the beginning of the BR list all the major points and issues you will be looking at and at the end summarise again what you looked at.


Explain ideas and concepts fully (in enough detail), and give examples from reading and/or real-life experience. Do not assume that your audience can see inside your head.


Make sure that the text is coherent and cohesive, i.e. it makes sense, is built up logically and convincingly, links are made (both thematic and discoursal), and sections and paragraphs do not just start and stop abruptly. One way of checking if paragraphs are clearly linked: Is there a linking word at the beginning of each paragraph which signals how the chunks cohere (e.g. On the other hand... It follows from the above etc.)?


Everything you quote or refer to from your reading (or other sources) must be relevant to your research question and classroom practice in some way (which should be clear to you and your reader).


Quotations can help to illustrate and support your arguments/ideas, but they cannot replace them (see 8.3.3). Do not misquote, i.e. take a phrase out of context and use it to mean the opposite of what the author intended.


The style of the BR should not be too informal. You may use the first person `I' but avoid colloquial expressions and contractions. If you find yourself writing long, complicated sentences, try to break them into two or more parts with linking words.


Here is an (imaginary) example of certain things to avoid in your BR:


	"Obviously, teachers have to avoid teaching grammar on Monday mornings because, as Smith (1994) states, "teaching grammatical structures before noon on Monday is not effective" (p. 19). Another point about teaching grammar is that... etc."


Three concerns about this:


Concerning Smith's (1994) statement: What is Smith's reason for making such a claim? Does it apply to all learners and contexts? Do you agree? What is your experience of teaching grammar on Monday morning? And how does it compare to Smith's and others'? You need to develop each idea before moving on to the next - do not mention something exciting and then just leave it.


'Obviously', 'naturally', etc. should only be used when you are sure that the point is really obvious to your reader, either because you present some evidence, or because something is self-explanatory. No one's opinion can be preceded by 'obviously'.


'Have to' is very strong. It means 'must/forced to/no choice/an order/a moral obligation'. Perhaps you could use "teachers are encouraged not to..." or, "some authors suggest that teachers should not...", or even something like "proponents (supporters) of communicative language teaching do not generally favour the teaching of grammar on Monday mornings".





8.3  Quoting, citing and compiling the List of References: APA Format


8.3.1  In-text citation


You ae strongly advised to follow the APA (American Psychological Association) conventions about citing sources in the text and describing them in the Bibliography.


When the work's author is named in the actual text, the publication date always follows in brackets. The only exception is when you refer to the same work within the same paragraph more than once, where you need to include the publication date only at the first reference. E.g. "Alderson (1991) pointed out that TEST is a four-letter word. However, Alderson also..."


When you refer to an author's ideas but the author is not named in the actual text, cite the name in brackets, followed by a comma and the year of the work's publication. E.g. Conflicts are believed to be prerequisites for subsequent increases in cohesion and cooperation within a group (Wheelan & McKeage, 1993). Note that the word 'and' is substituted by the '&' symbol within brackets.


When citing works by the same author published in the same year: use a, b, c, etc. E.g. (Tyukodi, 1989a, 1989b). Do the same thing in the Bibliography as well.


When citing works by two authors: use both names in every citation, e.g. Tarone and Yule (1989).


When citing works by more than two authors: mention all the names in the first reference, and afterwards give only the first name followed by 'et al.' and the year. E.g. Kis, Nagy and Legnagyobb (1995), then Kis et al. (1995).


Cite personal communication in text only. Give the initials as well as the surname of the communicator, and provide as exact date as possible. E.g., America is a great nation (W. Clinton, personal communication, April 1, 1996)... or: W. Clinton (personal communication, April 1, 1996) told me that...


8.3.2  Direct quotation


Cite word by word, use quotation marks, and indicate the exact location (page number) of the citation in the source. Quoting fewer than 40 words at a time can be done in two ways: 


	(1) As Larsen-Freeman (1990) points out, "In the second language teaching field there is no interdependence among theory, practice and research" (p. 261).


	(2) "In the second language teaching field there is no interdependence among theory, practice and research" (Larsen-Freeman, 1990, p. 261).


Long quotations: Longer quotations (40 words or more) should be indented 5 spaces from the left margin, without using quotation marks. The indented quotation does not have to be double-spaced but can be 1.5 or single-spaced. Place the page number of the source in brackets after the full stop ending the quotation. E.g.:


		There are those who believe that second language acquisition research is still at such a preliminary stage that it is premature to base any proposals for language teaching upon it yet. There are others, among whom I count myself, who believe that it is the task of the applied linguist to make practical use of whatever knowledge is available at the time. We cannot constantly be waiting to see what is round the corner. We must be prepared to stick our necks out. (Corder, 1984, p. 58)


8.3.3  When to quote?


Beginner researchers typically overuse direct quotations. Only use a direct quotation if


it is a definition,


it communicates a controversial issue and you want to make sure that you are not misinterpreting anything,


something is so perfectly formulated that you cannot or do not want to word it another way.


In all other cases try and summarise the author's ideas in your own words and indicate your source very clearly by including the author's name and the publication date in brackets.





8.3.4  Plagiarism


Plagiarism is using another person's language or ideas without acknowledging them. This also applies to unpublished materials (e.g. student theses, lectures, lecture handouts, etc.). If you want to quote from such materials, document the source explicitly. Intentional or not, all plagiarism is theft. If detected, it will result in the immediate rejection of your thesis. 





8.3.5  List of References


The List of References should come at the end of the thesis, before the Appendices. In it you must list each source cited in the text alphabetically by author's name (or by a work's title when no author is given). For examples of how to do this following APA conventions, see  below. Pay attention to every detail (e.g. capital letters, commas and full stops, etc.).


Book/single author    


                         


Book/single author/2nd edition                           


Book/joint authors       








Edited book                  











Journal article/single author


Journal article/joint authors                   





Journal article/ multiple authors       





Magazine article (each issue starts with p. 1)


Chapter/article in an edited book            








Paper presented at a conference               





Unpublished doctoral dissertation                





Unpublished thesis     








Unpublished manuscript





Personal communication�
Ellis, R. (1985). Understanding second language acquisition. Oxford: Oxford University Press.


Popham, J. W. (1990). Modern educational measurement (2nd ed.). Needham Heights, MA: Allyn and Bacon.


O'Malley, J. M. & Chamot, A. U. (1990). Learning strategies in second language acquisition. New York: Cambridge University Press.


Phillipson, R., Kellerman, E., Selinker, L., Sharwood Smith, M., & Swain, M. (Eds.). (1991). Foreign/second language pedagogy research: A commemorative volume for Claus Færch. Clevedon: Multilingual Matters.


Medgyes, P. (1993). The national L2 curriculum in Hungary. Annual Review of Applied Linguistics, 13, 24-36.


Canale, M. & Swain, M. (1980). Theoretical bases of communicative approaches to second language teaching and testing. Applied Linguistics, 1, 1-47.


Sacks, H., Schegloff, E., & Jefferson, G. (1974). A simplest systematics for the organization of turn-taking for conversation. Language, 50, 696-735.


Rinvolucri, M. (1988, June). A light on the wall. Practical English Teaching, pp. 15-16.


Johnson, D. W. & Johnson, R. T. (1991). Cooperative learning and classroom and school climate. In: B. J. Fraser & H. J. Walberg (Eds.), Educational environments (pp. 55-74). Oxford: Pergamon.


Nádasdy, Á. (1993, April). The right accent: Pronunciation and tradition in TESOL. Paper presented at the 27th Annual TESOL Convention, Atlanta, GA.


Duff, P. A. (1993). Changing times, changing minds: Language socialization in Hungarian-English Schools. Unpublished doctoral dissertation, University of California, Los Angeles.


Kossuth, L. (1995). Freedom in the buffet: An analysis of student interaction and eating habits. Unpublished thesis, Eötvös University, Budapest.


Ryan, C. (1994). Classroom-based research. Unpublished manuscript, Eötvös Loránd University.


Cite personal communication in text only and not in the Bibliography.�
�



With multiple works by the same author, arrange the items in the order of their publication. If the Bibliography contains a work written by a particular author and another work co-authored by the same author, the single-author's work should come first regardless of the publication dates.


ELECTRONIC SOURCES.


If you quote from documents found on the internet etc., you must cite and provide references as for printed sources. The essential thing is to enable the reader to locate the same text, so you must provide a complete and accurate URL and give the date when you accessed it. For detailed instructions about how to do this, and examples, consult the American Psychological Association's APAStyle website at http://www.apastyle.org/elecmedia.html





	9. SUGGESTED READING


Some suggested titles available in the Self-Access Centre or SEAS Library to help you with your classroom investigation:


Brown, J. D. (1988). Understanding research in second language learning. Cambridge: Cambridge University Press.


Chaudron, C. (1988). Second language classrooms: Research on teaching and learning. Cambridge: Cambridge University Press.


Hopkins, D. (1985). Second language classroom research on teaching and learning (Chapter 6: Data gathering). Cambridge: Cambridge University Press.


Johnson, D. M. (1992). Approaches to research in second language learning. New York: Longman.


Malamah, T. A. (1987). Classroom interaction. Oxford: Oxford University Press.


Mcniff, J. (1988). Action research: Principles and practice (Chapter 6: Making sense of the data). London: Routledge.


Nunan. D. (1989). Understanding language classrooms. Hemel Hempstead: Prentice Hall.


Rudduck, J. & Hopkins, D. (1985). Research as a basis for teaching. Oxford: Heinemann.


Ryan, C. (1994). Classroom-based research. Unpublished manuscript, Eötvös Loránd University. 


Seliger, H. W. & Shohamy, E. (1989). Second language research methods. Oxford: Oxford University Press.


Shanklin, T. & Thurrell, S. (1996). The thesis: Theory and practice combined. In P. Medgyes & A. Malderez (Eds.), Changing perspectives in teacher education (pp. 75-86). Oxford: Heinemann.


The INTEC guide to academic writing. (1993). Plymouth: College of St. Mark & St. John, International Education Centre.


Wajnryb, R. (1992). Classroom observation tasks. Cambridge: Cambridge University Press.





A full list of past CETT thesis titles and a selection of past CETT theses are also available in the Self-Access Centre.


�
10. FINAL STEPS


When you review your draft copies, try using the evaluation criteria printed in this booklet (#4) and the specifications at the beginning of the descriptions of the two models to make sure you have taken all the points there into consideration.


You might also want to use the following checklist of trouble-spots which CETT tutors have identified when reviewing theses over the past few years:


The use of long quotations without adequate commentary.


Unjustified claims, assumptions and interpretations. Failure to explain and argue for your points, backing them up with relevant examples.  


Insufficient data, resulting from a poor and/or hastily conducted research plan.


Failure to explain why something mentioned in the research design was not carried out.


Assuming that asking students whether they liked the activity says something about the pedagogical effectiveness of the activity.


Use of percentages, pie-charts etc. where very small numbers are involved.


Assuming that something is correct because it is written, not because it fits in in a principled way with your own perspective.


Failure to mention when an activity was carried out.


Failure to summarize the data, often because they were collected at too late a date.


Failure to say in your Reflections why/how you might have done something differently.


Failure to observe citation conventions. Untidy, incomplete bibliographies.


Failure to proof-read, resulting in poor spelling, bad grammar, missing lines of text etc.





These faults are often caused by one of two typical problems:


A. Being "too close to your own work".


	After you've worked on the same project for months, it's often difficult to "stand back" and look at it through the the eyes of an outsider. If you've been working closely with your official supervisor, s/he may find it difficult, too! It's a good idea to ask a friend who doesn't know too much about your thesis to read it and give you some feedback before you finalise it.





B. Running out of time.


	- Start thinking about your thesis as soon as you start teaching in Year 3. Don't put it off. If you feel "blocked", go and talk to your supervisor about it - don't hide!


	- With your supervisor, agree on realistic deadlines for each stage of the research project and each section of your thesis and keep to those deadlines!


	- Plan to have your thesis bound and ready to submit at least a week before the official deadline - then you'll survive the inevitable last-minute hassles.


	- "Details" like arranging the bibliography and appendices will take much longer than you expect. Don't leave them to the last moment!





and ... IF YOU ARE USING A WORD PROCESSOR,


ALWAYS KEEP BACKUP COPIES OF EVERYTHING!
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