Lecture 7/UP

The Components of Communicative Competence

Coping and Carrying on Coherent Communication in (and outside) the Classroom
What is communicative competence?

The term ‘communicative competence’ was coined by                               , Dell Hymes (1972) in opposition to the                  Chomsky’s abstract notion of ideal speaker competence.  For Hymes, such competence involves

	“not only knowing the grammatical rules of a language but also what to say to whom in what circumstances and how to say it; that is, the rules of grammar are useless without the rules of language use. Thus, the real objective of linguistic research should be the study of how language is performed in different contexts, with different people, on different topics, for different purposes.”


	A componential model of Co-Co was first developed by Canale & Swain (1980) and later refined by Canale (1983). Celce-Murcia, Dörnyei & Thurrell (1995) further modified the model. In their view, CoCo may be seen as a complex of knowledge and skills. 


	


1 Linguistic competence
It is the knowledge of the basic elements of the language code (syntax, morphology, vocabulary, phonology, orthography). Historically the most thoroughly discussed/analysed component this competence needs no further specification, though distinctions may not be as clear-cut as often assumed (viz. ‘grammar’ vs. ‘lexis’). 

2 Actional competence

It is the ability to understand and convey communicative intent by interpreting and performing language functions (complimenting, reporting, agreeing/disagreeing, predicting, suggesting, etc.). There is no one-to-one relationship between linguistic forms and functions, e.g.

‘Come here!’ (form) = command, threat, tempting, etc.

command (function) =‘I want you to check this.’/ ‘Perhaps you can check this?/ ‘You may want to check this’ 

The appreciation of this kind of competence very much underlies the emergence of functional/notional syllabuses in the 1980s (cf. Van Ek 1990). 

3 Discourse competence

It is the ability to combine language structures into different types of unified spoken and written discourse (dialogue, political speech, poetry, academic paper, cookery recipe, etc.). This happens as an interplay of two levels:

· microlevel of grammar and lexis (= cohesion)

· macrolevel of communicative intent and sociocultural context (= coherence)

Although cohesion and coherence are interrelated, it occurs that

(I) a cohesive text may appear to be non-coherent    or (II) that a coherent text has no cohesive ties 
	1. A: ‘Jesus Christ, the school’s on fire!’

    B: ‘Yes, it is, isn’t it?

2. A: ‘Yesterday was Easter Monday.  So I                   ….                                                            
	
	  A:  ‘That’s the telephone!‘ (Can you answer it, please?)

  B: [No, I can’t answer it because]-  ‘I’m in the bath!’

   A:  ‘OK.’  [I‘ll answer it.]

(Widdowson, 1978)


Oral discourse competence refers to a speaker’s ability to recognize and contribute to regular dialogic patterns. These follow a number of rules  that regulate, e.g. openings, turn-taking, question and answer sequences and closings in everyday conversations. 

4 Sociocultural competence

It is the mastery of the sociocultural rules of language use: the appropriate application of vocabulary, register, politeness, and style in a given social situation within a given culture. Sociocultural variables are: 

· Social contextual (age, gender, status, time, place, etc.)

· Stylistic appropriateness (politeness, degrees of formality, etc.)

	Task:  What might be ‘problematic’in this exchange:



	Teacher:

Anna:
	Thank you, Peter, that was very interesting. Anna, it’s your turn to give your talk. 

I can’t do it today but I will do it next week. 


· Cultural (knowledge of TL community, regional differences, cross-cultural  awareness, etc.)

· Non-verbal communicative (kinesic, prosemic, paralinguistic, etc.)

5 Strategic competence
It is the knowledge of verbal and non-verbal communication strategies which enable us to overcome difficulties when communication breakdowns occur, ie. It is the ability to express oneself in the face of difficulties or limited language proficiency. Competent language users employ different types of strategies in order to cope in real-time interaction, e.g. achievement/compensation, self-monitoring or interactional  or time-gaining strategies. 

	Task       
Match the communication strategies with the appropriate examples.

Compensatory

1. Paraphrase: describing or exemplifying the object or action whose name you don’t know.

2. Approximation: using an alternative term which expresses the meaning of the target word as closely as possible. 

Interactional
3. Appeal for help: eliciting the word you are looking for from your communication partner, e.g. by asking questions 

4. Interpretive summary: reformulating the speaker’s message to check that you understood correctly. 

Self-monitoring
5. Repair: correcting something in your own or the other speaker’s speech.

Stalling (time-gaining)

6. Using fillers/hesitation devices: to fill pauses, to stall and to gain time to think when in difficulty.

a) Well...actually, yes, that’s an interesting question. Let’s see...

b) ...my Lit.Review, no, sorry, I mean, Statement of Intent...

c) It’s a kind of little round cage without a roof for a baby to play in.

d) We had to pay some money for driving too fast.

e) I was drinking this...er...I don’t know what it’s called in English...

f) So are you trying to say that you didn’t bring your homework because your dog chewed it?
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