Kimmel Magdolna   ELTE-DELP,  November 9th, 2006. 

The Common European Framework of Reference for Languages: Learning, Teaching and Assessment

Reading: Common European Framework of Reference for Languages: Learning, Teaching and Assessment. (2001) CUP. Chapter 1. The Common European Framework in its political and educational context (pp:1-20) abridged version available in printer’s shop and Self-Access Centre. 

A. Why was it created? 

Political aims: EU is to promote

· Cooperation (in education, culture, research, trade and industry) 

· Mobility (of students and labour, and thus unity of the union) 

· Democracy through improved communication and access to information

· Respect for cultural and linguistic diversity 

Central concepts of EU language policy: plurilingualism and pluriculturalism

Plurilingualism: the plurilingual competence of learners/users is regarded as one complex communicative competence, to which all their knowledge and experience of language contributes and in which languages interrelate and interact.

Pluriculturalism: in a person’s cultural competence, the various cultures (national, regional, social) to which the person has gained access are compared, contrasted and actively interact to produce an enriched, integrated pluricultural competence. 

(See for practical implications: Chapter 8 “Linguistic diversification and the curriculum”) 
· To achieve these aims:

a common basis and a shared language is needed for the description of language curricula, exams, courses, thus rendering them more transparent and comparable. 
· How was CEF created?

CEF: project started in 1991, in Switzerland

CEF published in 2001(CUP) Hungarian translation. 2002)

The European Language Portfolio: closely related project was piloted between 1997-2000.(in Hungary: between 1998-2001)

B: What is CEF ?

‘The Common European Framework of Reference for Languages provides a common basis for the elaboration of language syllabuses, curriculum guidelines, examinations, textbooks, etc. across Europe. It describes in a comprehensive way what language learners have to learn to do in order to use the language for communication, and what knowledge and skills they have to develop so as to be able to act efficiently. The description also covers the cultural context in which the language is set. The Framework also defines levels of proficiency which allow learners’ progress to be measured at each stage of learning and on a life-long basis.’ 

( CEF:2001:1) 

Its approach to language learning and language use is: action-oriented. This means that CEF views language learners and users primarily as social agents ( i.e. members of the society) who have to cope with different, more or less language intensive tasks in different contexts. (Chapter 2) 
It is a description, not a prescription. 

It describes: what language learners have to be able to do (with the language) in order to function effectively in a certain social domain, and within that in certain situations. ( See: Chapter 4: ‘Language use and the language learner’). 

It describes what competencies and strategies language users/learners draw on to be able function effectively.  ( See: Chapter 5: The user/learner competences. )

	General competences 


	Communicative competences
	Strategies 

	Knowledge of the world
	*
	Planning*

	Skills and know-how (non-linguistic)
	*
	Carrying out *

	Existential skills: qualities, attitudes
	*
	Monitoring*

	Ability to learn
	*
	Repair *

	
	*
	

	
	
	


Learner competences

are used to address 

TASKs (more or less language intensive)

embedded in 

contexts for language use






	Domains persons operate in may be: 
	Within domains persons meet situations defined by:
	In situations persons engage in communicative language activities  which may be 

	Public 
	Time, location
	Productive *

	Personal 
	Persons involved
	Receptive*

	Occupational 
	Objects 
	Interactive*

	Educational 
	Events 
	Mediating*

	
	Operations
	

	
	Texts 
	


(based on: Szálkáné: Nyelvvizsgafórum: 1999: 17) 

*items are scaled

Common Reference Levels: ‘The Framework also defines levels of proficiency which allow learners’ progress to be measured at each stage of learning and on a life-long basis.’ (2001:1) There are six levels of proficiency described, from A1 (most basic) to C2 (mastery) (Chapter 3)

Descriptors: 


positive ‘ CAN DO’ statements 





clear, brief, accessible language 





concrete, descriptors are independent of each other 

C. Implications of CEF for classroom language teaching/learning: 

1. In course design: identifying learners’ language needs should take priority when identifying course objectives and  defining course content

 2. In language teaching: 

· in focus should be what students need to be able to do (with the language) in order to function effectively (CEF:2004:1: action-oriented approach) 

· nurturing learner autonomy through teaching language learning strategies, study skills, and through developing learners’ personal qualities, attitudes favourable for language learning; (life-long learning) 

· nurturing intercultural awareness, sensitivity, sociocultural knowledge (intercultural awareness) 
3. In language learning: 

· learners can start documenting life-long learning using the European Language Portfolio ( includes 3 parts: Language Passport, Language Biography, Dossier) 

· The Portfolio helps to develop learners’ self-assessment skills through reflection on their performance and learning

· The portfolio helps learners set goals for themselves( which may lead to enhanced learner autonomy (and enhances their motivation through ownership

